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Stereo%yping is a common practice. Most of us ad&pt or erect

<
.

-

categories into which we p]e‘xce .obsérvéd phenomena as ay wa\y of ordering
tt’me myriad impressions-we receive. Ch:i]dren, foreigners; lawy8rs,
.doctors, wdmen, .0ld peop]e, people with shifty eyes--mention of a;ny of . E
.these tmggers a patterned response becaﬁse, in our mmds, all form into
groups. My : :' york centers'on commumty co]]eges, espec‘lal]y comumty

oW
it

stereotyping aboutfh‘age matters In Com‘ronting Idéritij, a book.

\

Florence Brawer and I authored in 1971, we made our ovm contmbut]orzato_

eiiegarnang T)y pasmg three types of instructors--model, med1ator, nd ’

manager. Tomght,l..want to re]ate some of my recent observatwns on the
faculty and to pose a.new way of perceiving them.- T

A couple of.years after Confronting Identity, in a B'B“ok entitled

Toward a Professional Faculty, I extended the de{inition of thj faculty d
members who see themselves as managers of student learning, stdting that

here was' the type that would lead the faculty toward professionalism. I {
: ! ‘

saw the professional instructor working within a body of knowledge not
readily avaﬂab.'le' to ]a)} persons, a ‘body of knowledge stepming from the

\discip]jne of instruction. The instructiona'l'manager was one who adhered 4

“to this discipline, engaging in the various processes that it impiies,
. : * ‘ >
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* peace. 1T speak rather of the .instructors who feel they are involved in

predicting student chéhge: reporting student learning. And I con Tuded
that because of rapid diffusion of faculty inservice training,

faculty eva]uat1on, inscructional assistance to the faculty, and, not
least, faculty acceptance of the use of obJect1ves reproducible med1a,

and, va]1dated tests the profe551ona]1zat10n ofgkhe faculty was proceed1ng

apace. - . e
So profesdienalizatiod is occurring, and many féculty aré -indeed #dvancing
its dévelopment. But what of those who are not? What of the faculty who

do not accept instructien as a discipline, whose contact with their parent

" academic discip]ine has ero&ed, and who deliberately sequester.themse]ves

away..from the moving ideas of the community co]]ege?’ I speak here not of

the time-servers, the c]Bck punchers who seek only to reduce their working

v

.'hours. Every occupational group has its share of them; let them go ip

t

their teaching but who are in fact not deve13p1ng w1th1n the profession,

o,

not using the profess1on to enhance their own growth as’ human .beings, not

-

advancing’ the profe551dn jtself.

/
I wou]d pose a new term for descr1b1ng these 1nstructors .I see

them as rec]uses as se]f—sty1ed par1ahs, 1so]ated from the academ1c disciplines
in wh1ch they were tra1ned from the universidies and the secondary~
schoc]s, and from the broad currents of the two—year co]]eges, their
host instituticnSa They are in an eddy away from the math stream. And
they have placed themselves there of their own valition,
Thws is not to say that a]] facu]ty other than those who are
advancing the profess1on are reclus1ve Nor is #t to say that those who

are, are perforce cut off from other aspects of their life; they may be

. .'3\




b quzte re]ated to fam1]y, fr1ends, students, and ]1ke-m1§ﬁed colleagues. But
~ ‘ '1 thlnk 1t,1s worth exploring the pa4\ah complex as an aid to understand1ng the

. way many 1nstructors behave in re]at1on to their work. Uqfortunate]y “pariah” ;

(4

is not prec1s;]y descr1pt1ye becguse it connotes a group placed apart by btﬂers,

not the case with the faculty. However thL psychological terminology describing .

-

people who deliberately set themse]veé épart--"alien“ or’ "distantiated” indi-
viduals--is nof quite right either. So for want.of a better word ]ei‘us call
these people pariahs'anQ‘exaqine the dimensions of the category.

\ The pariah camplex stgms.frﬁm three phenomena, one relating to the -~
teacher as human being and academician, another to recent developments in
. b . N . -
the community college field, the thitd with teaching itself.

-

The Academ1c1an -~ A teacher s attitudes foward teachlng are un-
. A J

éoubted]y shapéﬂ by hlS own personallty, ear]y experlences mentors,

-

co]]eagues, 1nst1tut10qa] climate~-a comp]ex of prlor and coterminous . _ J

. events. Jhe role itself p]ays a part. As long ago as 1932 Willard

) 'Na{]er kraced this effectld-ln his book, The Sgéio]ogy of Teaching, he ' >
diSCUSseﬁ the phenomenon of teaching as one of conflict, withﬁthg indi- . }
.vidua% on one occasion saying to the student, "I am your teacher. Do as
I say!“'and on the other, "But I am also a huhan being and a good fellow.
Ne'have some good times together; don't we?h. He identified this rhythmic .
coqﬁraction and expansion of the %nstructor's personality as having an .

insidious effect on the person. ¥Kevin Ryan has also noted "...the problem .

of pedagogical schi}ophrénia--the phenomenon of reconciling two persondlities:

the humanAbeiné and the disciplinarian..." (]§70, p. 4).

4
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y wh11e information presented by adm1n1strator§...can be ignored."

teaching, may have a p1cture ‘of self in role "but once t JOb the attitudes

‘for a c]as .. Dec1d1ng what 'will go'on in a course and then enact1ng that

. R ' ' ? ‘ y ) .-4-

In her intensive. study of a group of two-year college ulty members,

(es]1ePurdy discusseshow a person may have some basic orightation toward

A3
are altered and shaped by peer attitudes and norms, by experiences from teach-

1ng itself, and by other aspects of the teach1ng env1ronment. This is a pri-

vate en;}ronment one with jealously guarded covenants regarding work space.

LI

Purdy discerned that, "One attitude toward teaching expressed by many teachers'

-

...is that teaching is and shou]d be a solo activity, one teacher and one or
more students. The pr1vateness and the sejf-suff1c1ency of teachers in a

classroom is a cherished part of teaching. Hany 1nstruct0rs resisted any ( -

z P

-~

teach1ng meth d wnich wou]d redu1re shar1ng responsibility with another person
j

14 . -

plan s segn as a persona] cha Tenge te each teacher.... A common understanding

1

existed that each teacher pr1uate]y and individually face his or her own teach-

ing. gNo one can stand in for‘another'teacher...." ‘Most teachers, Purdy po1nts

‘

.out, feel a-need -for "hands- en “involvement in order to get feedback from their
students. Th1s 1eads them to,be posseSS1ve -about their classes Many in-
structors‘ idea bf academ1c freedem is translated 2Ss "My right to, do what

I want 1n_my‘c1ass.ﬁ Furthed, Rurd& related how "Instructors would only

|

accept advice from someone ejse who had gone through the fires, experienced ..

N . . . . H
the traumas and successes of tedching. Recommendations about a new teaching

method coming from.faculty members‘are more likely to be considered by teachers )

Purdy s statements about teach1ng as a solo act1v1ty, teacher pr1vacy, and

the reluctance to consider ideas posed by administrators in one college, were

confirmed in a nationwide study of two-year college humanities instructors that

5
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we conducted last pear. When asked, "How would you rate the following as

" sources of advice on teaching?" more than 90% of the respondents said their

«

useful" ‘and nearly the same

! |

number found students, "gdite useful" oﬁ\“sdmewhat useful." Department

+ colleagues were, "quite useful" or, "somewhat
, )

. ey . - -
chairpersons, university professors, professional journals, programs of

professional organizations, high stﬁoo] teacher$, and administrators

- were far down on the line as other ch01ces, in that order. ’ &

V#hese attltudes are not conf1ned to the two-year colliege level. In

the April issue of Change Magaz1ne Dav1d Rlesman discusses how faculty*"are

-

" oriented ... to students and teach1qg-and are often 1n1m1ca1 to d15c1p11ne
and to disciplines and to what they see as dehydrateh specialization. Some-
times they use unionization and som?times evaluation by students :;,protect
themselves from the need for scholarly visibi]ity,bdth jhside-and foutside
"their institutions. Academia is witnessing a new provincialism-fnot the'
provincialism of qge'é discipline,...but the perhaps more destructive or

b 4

insidious, a]thougﬁ Tess evident, provincialism gf captivity by one's

) K
student disciples, charismatically ;o?!ted as the road ndt,only to retention .

&

but to feelings of worth."

What is happening is.that a. new ethos is'taking h61d, one 1in which

2
-

~ faculty take pride in sever{ng themselves from’outside ideas as we]l\as\

)

from outside people. And if Riesm;n has see;\§3is phenomenon ig:the uni-
veréity, wbere there has bgen a tfadition of scholarship and cosmopo]ifanism,
think how much more it is aécentuated in the two-year co]]ege whose roots

are in the local community and where academic. dlsc1p11nary aff111at10n has
always been weak. Our nationwide Faculty Survey found 26 percent who by :

~

their own admission read no scholarly journals; 64 percentlwho read no

B
B
| I N
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. t1es d1y1S1on chamrperson_cajled “for more 1nformat1on

4 « community colleges and, .as we do, let us shed a tear for the facu]ty member»

)

L . ' . - . N . '

“journals related to profess1ona} education or to teach1ng in their f1e]d\
And th facu]ty teaching in the humanities--history, literature, phiTﬂsophy,
and so on--were found to be 11tt1e more- comm1tted to the human1t1es than

were a compar1son group of’ 1nstructors in other areas The lines of an

ddisciplinary group emerged one that is'tending to abandon the academic,

-~

] R h

and not rep]ace it with- anyth1ng of substance

One anecdote to 1]1ustrate the point about the 1nd1V1dua] pract1tloner

-

d1vorced from his discipline: 1ﬁ connect1on with our project orf ‘the human1- .

.

ties, éarlier this year we convened sem1nars in Los Ange]es Ch1cago, and
Washington, as a way of d1ssem1nat1ng our f1nd1ngs and estab]1sh1ng gu1de-
9

lines for the next phase of the proJect " We 1nV1ted many preS1dents, deans.,

'F,

.cha1rpersons,,profess1ona] assoc1at1on heads ‘faculty’ member and other's to .

l

decuss trends in the human1t1es, needed act1on to support them, 1mp11cat1ons

of -our proJept, and so,on Upon being 1nV1ted one communtty co]lege human1-_

When*l recounted

-

\< v .
am afra1d

.

W&s}mssmg, he sam ke to come u

I cou]d not partﬁc1pate n _' ue. L know noth1ng about the top;t‘ .

g can t dﬁscuss them

-

can't def1ne‘the human1t1es.

4

" to 11stén " -&t:

The Community Co]leges - Let us turn now to recent developments in

.

A\l

who began his career in the 1950's or '60" Sa . Nhen he came into the 1nst1-
A ‘

tutnon it was billed as the t1rst two years of col]ege His courses were .

to be equtvalent to those offered at a four-year college or, university.

1

Certainly there were vocat1ona1 programs but they were offered in another

bu1]d1ng somewhere e]se on a different part of the campus. And cer- ?

ta1n1y there was the probiem of accommodat1hg students




of low abi]ity, but there were not many of them, and one could al ays'faT1*~—Z

them without exce551ve concern.

‘Now the 1n§t1tut1ons seem to have gone into some other bus1ness. The

occupat1ona1 prodrams grow ever 1arger There seem to be more ]ow-ab1]ity

students, more remed1a1 courses. And what is this "communit -ducation"

id (4
.~ .
“
) /

tzng in the classroom and there was some re]at1onsh19,to academic teach1ng

But ong day programs oncpurcha51ng rea1 estate? ASS1st1ng commun1ty groups

to organnze and pet1t1on for redress of graévancés? Giving cred1t to peop]e

who ‘.E the co]]ege S, sw1nnung poo] gh hot unmer days? Even the marginally

R a§¢ute anstructor recognizes thig trend for- what it-is. It is the co]]ege _; -

- . say1ng, in effect "Ue have g1ven7up‘fry1ng toﬁremedy student defects in

. & ~.‘read1ng, ab1]1ty tQ ana1yze arguments, va]ues, and 1og1ca] 1nterpretat1on-:;
A the trad1t1onaT role of genera] edutat1on--and we are go1ng-to pander to

commun1ty desares for entertalnment and recreatxon " what 1s left for‘%he

1nstructor7 whatever aff1n1ty he once had fbr h1story, ]1terature, blo]ogy,

or ph11050phy has been eroded hy_hls_lack of aff1ﬂ1at1on w1th 11ke-m1nded

Al

T - ﬂembers_of_;hose dlsc1p11nes<over the years.. He can reduce content to sat1sfy :

e ——

remedial students and sitll have a course retaln some semb]ance of 1tse1frt
But»what is he to make of the funds and recogh1t1dh that go into Hea]th Fatrs, o

comnun1ty art prOJects, and modu]ar courses on "How to Deal in the Commod1t1es’
"&-

Market?" . ST e o

Ten years .ago, twenty years agd;iw srimos £ faculty w e;recruited'from, .
_ &r .

= .
N . \, N - - !
\ "

secondary schoo]s,'th re.was a ?ee1ing’of c aiTenge in ‘the new‘]evel.of edu~ -

L {

catlbn. The move from high schoo] to colldge brought a perce1ved 1ncrease
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R L e
in stdtus a]onp with a reductian in the number of réquired teaching hours .
from th1rty to f1fteen Greater‘status and ha]f a teach1ng lead--quite
a- g1an§ step And the h1gh growtﬁ rate in the Fifties ahd Sixties brought .
other Ueneﬁits. Collgges wefe able to swéep'probLems under the rug because
there were ever‘poreustudents, eyen‘morg funds. Persoﬁhe] who were non-pro-
ductive; uncooperat?ye, on'essentia]]y disturbed could be shunted‘to.out-of-
the-nay'corners of the institution if necessary There was a]ways something

_for them to do, always new facu]ty members to take the1r p]ace From tne t
standpo1nt of the individual instructor there were new co]]eagués to be in-

_doctrinated/and a]l the excitement that goes with‘estab]ishing new relation-

\ . ) )

sh1ps ST -

—

Now there is no p]ace to mﬁve The instructor in the tyo-year college

’—’;——J’_,_,,is.at a dead-end. [He cannot rea11st1ca]]y aspire to a position.in a four- )

year 1nst1tut1on Even though three-fourths of the respondents to the humah1- ‘“ﬁ

-

ties Facu]ty Survey sa1d they wou]d find a pos1t1on in a four-year co]]ege*o %d?*

“or un1vers1ty attract1ve,th1s door is open to very few, The sehior institu-

LY

tions have many places from whfth to recryjt instrﬁctorg and they tend not . . °

&

to 1ook to people nho have been socialized &t another level bf education. “
A The reduction in growth has hadVOthe; e fects Many cojlleges have cegsed
t ’!

emp]oyIng fu]] time 1nstructors--even as replacements PartTt1mers paid on ..

an hourly rate are. be1ng used td f1]1 classes whenever a fu}f timer retires

k4

. » or leave$ the 1nst1tut1on for any reason. Prequent]y emp]oyed at the ]ast »

minute, the part-t1mers have ]}tt]g gff1n1ty for the 1nst1tution and certainly
little if any contact wzth the full- t1me 1nst#uctors

)
H -

What 1s thé full-time instructor to make of his institution's tendency

to employ part-t1mers? Data from our human1t1es Faculty Survey reveal that

Q@
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. part-tine instructors differ from fult-timers in that the part:tihers
a?‘e less experienced, read ;even fewer scholarly or -professional .journals, are
less 1jke]y to be ,a member of a professional association, are ]ess.toncerned
with research, ]eschencerned‘w1th curficulum and 1nstruct1on less goncenned.
with the humanities, and more likely to hold the university as a reterence
::5 ‘ ) group ’ C]early this is a different type of population, one with which the
l full- t1ne 1nstructor‘has 1little in common. Inexorab]y, year after ygar, the
- Apercent of courses taught by th1s var1ant group grows larger. Where is the
cons1stehcy in curr1cu1um, the, co]]eg1a1 interaction, the commonality of

- N ' ,/

‘ ob3ect1ves or de51red learn1ng outcomes7 ..
. And yet why shou1d the part- -time facu]ty not be growing in number7 They
meet their c]asses, g1ve the1r ]e/;ures, hear student rec1ta]s, turn the1
grades -in on time.. Put another way, what can the fu]] t1me facquy/de that
the pari-timers cannot? Do not respond that full- t1mers have more experience; -
read more journals, are more concerned with curriculum and instruction, more

interested in research. They are, but what do they do? What is that body

of spec1a]1zed know]edge that they bring to bear on prob]ems of”’ 1nstruct1on9

Are they more ]1ke1y to employ specific measurab]e obJect1ves7 Vallza;éd
cr1ter1on-referenced test1ng devices? Are %hey more likely to report student
1earn1ng in terms that have clear and consistent referent? The a?swer is that'

-, 1if the fu}l timers insist on closing thé door to the1r c]assroqm and - h1d1ng k

behind perqu1s1tes1n thelr.contract £ Y that no one knows ‘the extent to which

the1r students have ]earned, it is impossw]e to te]] We %eek evidence
- that the1r students learn more than students taught by the part-t1mers.
Unt1] it appears, wvhy shQ\]d a district hire full- t1mers at a]] with the

necessity of paylng them more salary and fringebenefits, and be1ng_ob}1gated’

i . . i

. o R \\“\,- .10 ' o |
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to them fqr~continuity of employment? The full-timers know this, but ‘'shy \

away from responding to the chal]enge ey 1 “® S .

L4

Further, when the full t1me facu]ty form themse]ves 1nto a bare

1

gaining agent they often exc]ude the part-timers. Granted they may waht )

. » . . -
to isolate themselves because of feelirgs that -institution_belongs to N

. . ‘ . . ‘ ¥
_ those who are wholly dedicated to it.’ part-tiners come and go, they

say, lacking committment to--o sponsibility for--instftutiona}‘or\

departmental poli ut for how long do they' think the Sart;timers will

| /////Efiﬂd/&s de without organizing themse]ves’ Even now in some colleges .
> - - »e
t

_ here are twg locals ¢f the same un1on, one for the full-timers and one
' s

- for the part-t1mers, both barga1n1ng separate]y. And the part t1m( group ,
grows ever layger. The fu]l-t%mers shrink';n number, 1n power, in affl]l-

. ation. . A T I .
. o Inst1tutiona1 size too has an effect on the faculty. The Facu]ty

Survey revealed some 1nformat10n about 1nstructors relatedness to others. On a
£ /
projective questlon asking how respondents s:z/themse\ves in relation to

A~

4 :
d]fferentégthBs~41sted the larger the coll the higher the percent of~

/
1nstructors ?ho saw the adminlstrators as a t1ght]y-kn1t group with the
/
. 1nstructor himself standing a]grt from 1t Fq/ther the ]arger the co]lege,

~ the h1gher the perceat of instructors who sawv themsé]ves as standqng apart .

-

from thé1r teacher co]leagues Clearly as the co]]eges grow. ]arger--and '

riow one- haf;\t e facu]tx in Amer1can two-year co]]eg s teach 1n 1nst1tutlons‘
ith greater than TB,QOO enrol tment--the facu]ty senZeTQf re]atedness '

d minlshes This is 3et another" cause--and’effect~-of the parlah complex.'
” - P
- If the faculty had deve]oped a sense of common goals, techn1ques, concerns--

a unique etho§~~they wou]d have had sometbﬂng to fa l.back.on.. As it 15,

ol .« . s v )
. [ b

A N T




LN R . . . . ‘. ’. ‘ ..
they have done 1ittle but stand aside. . - '
. e )

. Teaching -~ The third set of phenomena has to do. with teaching. The

3>

¢ . v

' two-year co]]ege is a se]f-sty]ed "teach1ng 1nstLtut10n However, the
[ J

ca]ls for innovation heard so frequent]y in the 1960's have d1m1nlshed

Whether or not "they yle]ded much depends oh one's 1nterpretat1on Cer-

) o
/

ta1n]y teach1ng'pract1ces have been mod1f1ed somewhat and many. facu]tles

Fe i ] e T et T e e

. e S

_____u_w_,.oare_wellwalong with te]ev1sedﬂ1nstructlon, learning laboratorges, the o

offer1ng of self-paced learning opportun1t1es, and other 1nstruct10na]

y — -

modificationg.. But~con51der the obstacles. Flrst there are few cr1ter1a

. . N f <

for concluding that the innovation enhances student.]earntng to a greater | i

degree than the technique it replaces. Few faculty members have defifed
I4

the outcomes of their:courses so clearly that they can assess the re]ative S
value of one technique or another. Second, many inncvations were brought . 3

- in by adn1n1strators who were conv1nced that’ they had the potential for
' saving money . But rather than fo]]ow1ng through cost saylngs that could
L’ .- . -

“' . be obtaﬁned through*ﬂe11berate assessment of cost/outcome re]at1ensh1ps,

-

. when the fqnancqa] crunch came, the aﬂm1n1strators ‘took the easy way and
| began rep?aclng full=-time 1nstructors w1th hour]y ~-rate part-ttmers :‘

o | _ Still, the cut thaf_affected the-tnd1v1dua] 1nstructor most is - .
thatt he tended not tc'he‘rewarded 1;'ﬁlris efforts at instructiona] mod{-
fication. Undoubtedly changing an -instructional technique is hard work

and the true manager of student 1earning must-put in more hours in in-

struct1ona] p]ann1ng than h1s counterpart who delivers ad hoc ]ectures
- t. . . frd
* and unva11dated qu1zzes. But he has 1little -acgess to, ass1stanj: Few

:-,

co]]eges have budgets for 1nstruct1ona1 a1des, readers, teachi

assistants,
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that can be assigned to individua]'facu]ty members Further, the instructional

}nnovatof has ]ow v151b111ty in his own college, even less outside it. Shouﬁd

' he.choose to attempt to meet with 1{ke-minded instructors 1n other parts of

-

the nation he finds poor1y~defineﬂ professional associations in the teaching

,4

of his\subaect fie]d and few funds for travel' to meetings e facu]ty

. AN
e member who has pursued innovation in his own teaching has had to do s0 out *

of a;ﬁ%nse of profe551ona] obligation and a dedication to the belief that

| ———
o v
ﬁﬁﬁcan he]p his students. ]earn more ‘f he modifies his technique from the
f S ]ecture/discquion/recita] mode, is'not,surpr151ng that re]ative]y few
~ instructors have taken these $ptioAs L

here. The instructor who would be the‘innoVator in managing student learning’

¥
is put in a curious position./ As he changes his instructiona techniques--

ﬂ\Lq4§ bUI]dj reproducib]e instruc jonal programs a ]earning ]abor tdry, test-item

’pv'lv

/_h a prose]ytizer, he may met with derision. "If*he chooges to go his.ow&\

..~ 7 way,.he has."sold out to the administration.“ Purdy notes, “iew teachers

'Aﬁnﬁ]] sing]e-handed]y. dopt practices which,move_them.too far from,the norms,
and practices ofs co eagues.....ihe few teachers who do break,mith their
divisions or subjeft-matter groups to aggressive]y:pursue a new practice

| Either figd a ney faculty reference group in another division or relate”
1hemse1ve§\\ery c]oseTy to adminig‘kators and support staff members" (Pages

. ;;—\2]9-536Y2 ,fﬁs is why many instructiona1 1nnovators have become prggrdm.

heads, laboragory managers, instructiona] coordinatorsi-all titles that at

» -
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. once eytdencetbudget lines throudh which assistance'iﬂ the form of media,
technicians and dther ajdes:tan be provided, whi]e’at the sane tjme
setting these'instructors apart fnoq the'rank and file. The group is

‘by'no means a majority in any institution but it grows steadily. And !

+ the others become ever more 1so]ated’ .. '

A note here Not a]] the facu]ty who see themse1Ves as managers -

of student ]earnlng become programs heads—-and not all program heads ;; i. 7]
def1ne‘thehselves But 411 managers of ]earnl are set apart. Somet1mes)’
they move to another department. Sometimes they stay where they are,
’ effecting ]1a1son Arith admipistrators to gain néeded assistance but coverlng ‘ -
it so tnat their coﬂ]eagues not d1ssoc1ate themte]ves Further, the use of

objectives, media, and valid tests has ]1tt]e to do with the subject matter
taught--ewe see Teeture;s, d;scuss1on leaders, {earnang laboratory managers, -
video-tape pvodugers”in eveny field. It has to do with the jnstructor's
interpretation of seif in role. The difference between a traditional full-

) tj e tacujty member .and a manager of student 1earnin§ is in that inter-

. /6C:tat;on. One sdys, "Theéidea]vleanning situatiod is a few students
todether with me in a c]assroom I 1ike that best. It is comfortab]e
Students __g_ t learn thereby even though I can submit no evidence in your
terms that they have. : The manager "sees student learning as the prime requi-

. sit:e and defines his own worth as a t:eacher only to t:he extent that his studem:s

dld learn. Yet.he recogn1zes that a student may tearn with or without his

—

"‘“ TR —

1ntervent10n, hende he is free to adopt or reJect reproduc1ble med1a ﬁs .\3

, appnqpnuate.




Here then {é a ghoup growing not rapidly but steadi}y. The
program coordinators manage learning laboratories, ihstructioha] aides,
and otherwise identify themselves with the discip]iqe of instructipn.
And the full-time faculty stamds aside, unable to retard them, uncehta{n
. of their own positioh.. foo long they held to the pseudo-academic freedom
ot the eTosed ctassroom dgor.: Too 1ong;they spent themselves in efforts
to reduce class sﬁze | Too long they’detined themselves as va]uab]e to
the ‘extent they had personal contact with students,_(es1st1ng any suggestton
,i_ that they a11gn themse]ves w1th def1ned 1earn1ng For cérta1n, they are
. protected tempora il “fhey must watch the growth in staffing takhng
glace»among ihe part -timers. They must’watch their co]]eagues be1ng re-
- p]aced with others pot of their 1]k | '
' . The™ fu]] t1me,facu]ty members who 1so]ate themse1ves 1n their
,,\'. c]assrooms--teﬁta1n]y, they believe, for all,good intentions--are the
_)/_ par1aﬁs They have chosen to sequester themselves away from trends, '
both, 1n ideas re]at;ng to c0mmun1ty college educatwon and 1in. power. In
recent -years the cemmun1ty college has tended toward commun1ty education,
adult education, off-campus acti{ities. ‘Yet the faculty members who see

]

their primary mission as a process of cloistering themselves in classrooms,

teaching traditional academic subjects, are not part of this movement. *
[} . i N Fy p‘

Similarly, the faculty has pulled itself away repeatedly--one is

. -

13 .

. tem ted to say suicidally--from the']ines of power within and around the

\
gcdﬁleges. The facuTty have never been in a positlon of.beJng_lnstjtu-

t1ona] managers respons1b]e for sett1ng policy; that power has a]\ays .




- )

members refusing eﬁen tonervé on college committees where at least the
i]lusfbn of power is still present. Ve see_faculty refusing to becefre
members.of speakers bureaus, where they would ineeract w}th'the
community in their areas 5? peesumed expertise. "Serve on\a committee?
" Go off-campus to—speak? Why shou]d'i?"‘ This is the par%ab complex in
fll blush. - |
It might be possible for an 1nstructor to make a modification

‘that would be sufficiently unique that he wotuld not be open to thé%dﬁ%rge'?f~

" of having sold out, and yet it would still allow him considerable freedom

to plan his work and to haye all the.contact with students he needs.. Let

L

us call this instructor a community scholar. Let us 5
adv1sor to the communlty, working with a lay advisory?*co

committee might include local talent in the arts, unlveréﬁty professors,

)

busineéémen~’1aymen of any stripe Let us also have him respons1b]e for
the part- t1me facu]ty teaching in his sdeect area&’ This community

scholar wou]d see himself as a full-time, profess1pna] person. He = .

~

wou]d have classes, comprised of the usual "credit" students. He would

work in the social processes of hlS city. He woth plan curriculum for the
e
T ety I 4o

R‘art—t:ime facuity, share st:rat:eg1es, and train them:in writing objectives and in

gathering evidence of student learning. And he would have assistants.
This model of the instructor wou]d accommodate many needs not
now being s;%isfied. Primarily the community co1]ege needs a community

connection. It needs lay advisors in the arts, natura] sciences, and

social sciences, JUSt as it has in the many occupatlonal and para-
J

.profess1ona] fieTds\ This connection would work both wayek\ The in-"~

. -15-
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structor wolld get advice on needed courses, curriculums, and social and

cultural events, t§$ing back to the campus ideas for programs to;be offered

there .and e]sewhere. And it would also allow the instructor, hence the;

entire campus community, to make input on community decisions where a

humanist; natural scientist, or social scientist would have much to offer.
.

Rare is the city council that calls upon the local“community college

science teacher for advice when a decision is to be reached on the location

" of a park, the humanist %or advice on the preservation of an historical

bu1ld1ng, the teacher of the social sc1ences when a roadway Ys to be .

"located. Yet 1f a member of that council were a member f an advisory ’
v . 4'("

commlttee to the co]]ege s programs he might be more ready to ]1sten

x

Other models of involved profess1ona]s might also be 0ut11nedi The

point is that if thé community college faculty is to emerge from its posturi L~

*of isolation it must form itself around something.' At one time I thought i

wdﬁ\d»adopt the'discip]ine of instruction~-I was yohnger then and I believed
the rhetoric,‘“teaching faculty, not realizing that was just a euphemism'for
“faculty who do not conduct research " Now I am>1ess sure. And even’thoughf_
some 1nstructors havé become managers of. ]earnlng 1aborator1es, if they
fa11 to develop, ut1]1ze, and pub11c1ze measures of student ]earn1ng, if
. they become enamoured of the1r med1a,forms, they will repeat.the erroy
that ‘the’ tradltlonal faculty have made. oo L "

The polnt rema1ns that unt11 the faculty adopts a guiding ethos,

unt1] it emerges from 1ts\cso1at1on, it is, and will cogtinue to' be, a

pariah group. It pr1des itself on priyacy, cuts itse]f away from
academic affiliation, refuses to attempt to understand the disc1p11ne

of instruction, ignores ideas stemming from outsiders, scorns administrators,
. L]

shuns the community, abandons the part-timers who 'teach the same courses,

o S\
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The facilty have become recluse. - .
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treats with derision its own members who have become managers of student

1éarning. The faculty have become SQiGaSts within their own institutions.
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